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Abstract

Grounded in the Social Cognitive Theory of Albert Bandura, self-
efficacy beliefs have been regarded as powerful predictors of
behavior and performance. This descriptive study was conducted
on 236 pre-service teachers of Negros Oriental State University, Bais
Campus, using the Teachers Sense of Efficacy Scale (TSES) as the
main instrument. The findings revealed that the pre-service teachers
have high levels of self-efficacy beliefs on student engagement,
instructional strategies, and classroom management. Likewise, the
pre-service teachers also have a high performance in their practice
teaching. There is a significant relationship between the self-efficacy
beliefs of pre-service teachers and their teaching performance

during their practice teaching.
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Introduction

The ability of the human race
to make things happen depends on
internal and external factors. In a specific
sense, internal factors may refer to the
personal knowledge, capabilities, and
attitudes of an individual inherent in his
or her nature or gain through personal
experiences. The belief in one's
capabilities to organize and execute
a course of action required to attain
objectives may be called self-efficacy
(Bandura, 1997).

Accordingly, Bandura postulated
four sources of efficacy: mastery
experiences, vicarious experiences,
social persuasion, and physiological
or emotional arousal. These sources
undergo cognitive processing that

determines how the source of
information will influence the desired
tasks. As applied to the educational
setting, the teacher's self-efficacy is
then an essential concept that shapes
his or her teaching effectiveness and
performance. Teacher self-efficacy is
also defined as beliefs in one’s ability
to complete the steps in accomplishing
a particular teaching task in a given
context (Tschannen-Moran & Hoy,
2001; Jamil, Downer, & Pianta, 2012).
From this definition, it is noted that
self-efficacy is not an exact measure of
competence but a sense of perception
of one’s competence one might expect
to display given a set of circumstances
(Hoy & Spero, 2005).

Various studies found an association
between teachers' self-efficacy beliefs
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and positive teaching behaviors
(Henson, 2001) and evaluation practices
(Ceylandog, 2009). Self-efficacy beliefs,
however, vary from one person to
another (Pendergast, Garvis & Keogh,
2011). Pre-service teachers who were
more outgoing and with high values on
creating a learning environment (Evrekli,
Sasmaz Oren & Inel, 2010) had a higher
sense of teacher self-efficacy at the end
of their teacher preparation program.
Those with a lower sense of self-efficacy
were anxious about their success
(Jamil et al., 2012). Knowledge and
understanding of pre-service teachers'
self-efficacy beliefs before practice
teaching is imperative to determine the
extent of their capabilities, willingness
to work, skill in managing a class, and
carrying outinstruction to their students.

As the forebears in the training of
prospective teachers, teacher education
institutions must continuously equip
their students with the knowledge,
skills, and techniques attuned to the
demands of the present times. Hence,
these teacher education institutions
continually expose their students to
theories of teaching and learning and
the real world of teaching. Practice
teaching, undeniably the apex of an
education student’s life, entails a crucial
fit between theory and practice. Here,
the pre-service teachers, also called
student teachers or practice teachers,
can apply theories inside the classroom
to actual use in the real teaching world.
However, most if not all pre-service
teachers at the beginning of their
practice teaching are experiencing
mixed emotions. Some are excited to
start with practice teaching right away,

while some are apprehensive if they can
achieve such a gargantuan task. Some
even fear failures in this stage, while
others rejoice at arriving at the last
stint of their student's life. Hence, pre-
service teachers' self-efficacy beliefs
about their capabilities to undertake
practice teaching are vital.

In previous studies, self-efficacy
and its effects on teachers' behavior
and practices have been studied.
This present study investigates the
relationship  between  pre-service
teachers' self-efficacy beliefs in terms
of student engagement, instructional
strategies and classroom management,
and their teaching performance during
practice teaching. Specifically, it would
determine if higher or lower self-
efficacy beliefs can lead to a higher or
lower teaching performance among
pre-service teachers in Negros Oriental
State University, Bais Campus. The
findings of this study will help the
university in designing programs that
will assist the pre-service teachers
during their practice teaching.

Methodology

The study utilized the descriptive
researchmethodbydeterminingtheself-
efficacy beliefs, teaching performance,
and the relationship  between
self-efficacy beliefs and teaching
performance of pre-service teachers in
Negros Oriental State University, Bais
City Campus. A quantitative approach
was utilized to collect the data using
a standardized "“Teachers’ Sense of
Efficacy Scale”, also called the Ohio
State Teacher Efficacy Scale (OSTES)
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or Teachers Sense of Efficacy Scale
(TSES) from the College of Education
and Human Ecology of the Ohio State
University. Permission to use the said
questionnaire was generated online
from Dr. Anita Woolfolk Hoy, a professor
of the College of Education and Human
Ecology, Ohio State University, one of
the instrument's developers.

Locale and Respondents

The study was conducted at the
College of Education in NORSU Bais
Campus 2, located in Bais City, Negros
Oriental. The respondents were the
102 Bachelor of Elementary Education
(BEED) and 134 Bachelor of Secondary
Education (BSED) pre-service teachers
on their last semester of study. The
majority of the pre-service teachers
were female. Most of the respondents'
age ranged from 19 — 21 years old.

Teacher Sense of
Efficacy Scale (TSES)

The Teachers’ Sense of Efficacy
Scale is in two forms, namely: a long-
form which consists of 24 questions, and
a short form which consists of only 12
questions. The standardized instrument
used in the study was the long-form
which consists of 24 questions. There
are eight (8) questions each for the
efficacy on student engagement,
instructional strategies, and classroom
management with a nine-point Likert
Scale, ranging from 1 — “nothing”, 3 -
“very little”, 5 — “some influence”, 7 —
“quite a bit” and 9 — “a great deal”. The
instrument was also tested for reliability

using Cronbach alpha developed by
Lee Cronbach in 1951, which measures
internal consistency of reliability. With
a coefficient of 0.92, the instrument is
considered reliable since the generally
accepted value of reliability is 0.6 — 0.7
(Ursachi, Horodnic & Zait, 2015). Created
based on Bandura's Teacher Efficacy
Scale, the TSES is composed of three
dimensions vital for teaching, labeled
as efficacy for student engagement,
efficacy for instructional strategies, and
efficacy for classroom management.
The numerical limits and descriptions
to determine the efficacy level for each
dimension are average scores of 1 -3
(low sense of efficacy), 4 — 6 (moderate
sense of efficacy), and 7 — 9 (high sense
of efficacy).

Results

This study was conducted to
investigate pre-service teachers' level
of self-efficacy beliefs based on the
Teachers' Sense of Efficacy Beliefs in
three dimensions, specifically student
engagement, instructional strategies,
and classroom management. Likewise,
the teaching performance of pre-service
teachers is also taken into account.
The relationship between self-efficacy
beliefs and teaching performance of
pre-service teachers is determined
whether significant or not. The statistical
tools used were the weighted mean for
the levels of self-efficacy beliefs, and
the chi-square test of association for
the relationship between self-efficacy
beliefs and teaching performance
of pre-service teachers. Data were
tabulated and computed using SPSS
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Table 1. Self-efficacy beliefs of Pre-service Teachers

Dimensions N X Description
Student Engagement 236 7.02 High
Instructional Strategies 236 7.02 7.02
Classroom Management 236 7.02 7.02
Table 2. Teaching Performance of Pre-Service Teachers
Practice Teaching Grade N Percentage (%)
83-85 13 5.51
86-88 72 30.51
89-91 126 53.39
92+ 25 10.59
Total 236 100.00
package version 20.0. by the cooperating teachers and

Self-efficacy Beliefs of
Pre-service Teachers

The data in Table 1 indicates that
the pre-service teachers perceived
themselves to have high self-efficacy
beliefs in student engagement, as
shown in the composite mean of 7.02.
Likewise, the same composite mean is
generated for instructional strategies is
7.00 and classroom management. These
mean scores indicate high levels of
self-efficacy beliefs among pre-service
teachers in all dimensions, namely
student engagement, instructional
strategies, and classroom management.

Teaching Performance of
Pre-service Teachers

After  finishing their practice
teaching, the pre-service teachers were
graded on their teaching performance

supervisors of student teaching. Table
2 shows the teaching performance
of pre-service teachers translated to
numerical grades. The data shows that
most pre-service teachers have high
grades during their practice teaching.
This means that they were able to show
good teaching performance during
their practice teaching at the different
laboratory schools where they were
assigned.

Relationship between the
Self-efficacy Beliefs of
Pre-service Teachers and their
Teaching Performance

Results showed that the p<0.05
or p = .010 and is less than the 0.05
significance level; hence, the null
hypothesis of no significant relationship
is rejected. There is a significant
relationship between the pre-service
teachers’ self-efficacy beliefs and their
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Table 3. Self-Efficacy Beliefs and Teaching Performance of Pre-Service Teachers

Value

Chi-square 58.473a

teaching performance.
Discussion

Ratings of the scale for the 24
questions are divided into three
categories:  student  engagement,
instructional strategies, and classroom
management. The questions on efficacy
in student engagement ask pre-service
teachers on how much can they do in
handling difficult students, helping
students to think critically, motivating
students who show low interest in
schoolwork, encouraging students to
believe they can do well in schoolwork,
helping students value learning,
fostering students’ creativity, improving
understanding of a student who is failing
and assisting families in helping their
children to do well in school. Moreover,
questions on instructional strategies
inquire on pre-service teachers’ efficacy
on how to respond to difficult questions
from students to gauge students’
comprehension, to craftgood questions,
to adjust lessons to the level of students'
understanding, to use a variety of
assessment strategies, to provide an
alternative explanation when students
are confused, to implement strategies
in the classroom and to provide
appropriate challenges for capable
students. On the other hand, questions
on efficacy in classroom management
ask on the pre-service teachers’ ability

df Asymp. Sig.
(2-sided)
36 .010

to control disruptive behavior in the
classroom, making expectations clear
about students’ behavior, establishing
routines, getting students to follow
classroom rules, calming a disruptive or
noisy student, establishing a classroom
management system with each group
of students, keeping a few problem
students from ruining an entire lesson
and responding to the defiant students.

The study revealed that the
pre-service teachers perceived their
self-efficacy beliefs to be high in terms
of student engagement, instructional
strategies, and classroom management
(Cason, 2018). These findings are
consistent with the studies of Ozder
(2011), Isiksal (2005), Senler and Sungur
(2010), and Hoy and Spero (2005),
which indicate pre-service teachers
may have perceptions of self-efficacy
beliefs during their senior years. Parallel
findings were also shown in the studies
of Palmer, Dixon, and Archer (2015),
Acikalin (2014), Saricobin (2014), and
Kahraman, Yilmaz, Bayrak, & Gunes
(2015). The pre-service teachers’ high
levels of self-efficacy beliefs can be
attributed to both external and internal
factors. The external factors are the
kind of training they are exposed to
for almost four years of study and the
mentoring sessions provided by the
student teaching supervisors. The
internal factors include the disposition
and aptitude of pre-service teachers.
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Before acceptance to the college of
education, the students must pass the
entrance examination and screening
process. This rigorous process somehow
leads to the selection of academically
competent students.

However, these findings run
counter to the study of Pendergast et
al. (2011), which revealed a decline
in the self-efficacy beliefs of pre-
service teachers when they underwent
practice teaching. After deployment
to the different laboratory schools,
the pre-service teachers are exposed
to the actual teaching world and
adjust to the new environment and
interact with students and cooperating
teachers. During this period, a greater
understanding  of the teaching
profession sinks in (Pendergast et al.,
2011). After their practice teaching, the
pre-service teachers were evaluated
on their teaching performance by their
cooperating teachers and supervisors of
practice teaching. The former evaluated
them in terms of their commitment to
teaching, knowledge of the subject
matter, teaching for independent
learning, and management of learning.
The latter also evaluated them based
on their participation in orientation
and  enrichment activities, final
demonstration teaching, and entrance
and exit portfolios. The ratings given
by the cooperating teachers and
supervisors of practice teaching were
collated and given corresponding
weights to comprise the final grade
for practice teaching. In this study, the
final numerical grade was the basis
to objectively quantify the teaching
performance of the pre-service teachers

during practice teaching.

Using the chi-square test of
association, the researchers found out
that there was a significant relationship
between the self-efficacy beliefs of pre-
service teachers and their teaching
performance. Itisinterestingto note that
pre-service teachers have high levels
of self-efficacy beliefs even if they are
not yet licensed, professional teachers.
Considering that the Teachers' Sense of
Efficacy Scale was originally designed
to help teachers better understand their
self-efficacy, it can still be contextualized
to ascertain how pre-service teachers
perceive their capabilities in handling
the full responsibilities of teaching.
Akin to these findings were also shown
in the studies of Isiksal (2005), Thomas
and Mucherah (2014), and Tschannen-
Moran and Hoy (2001) that manifested
that there is a relationship between
performance and self-efficacy beliefs
and that these beliefs can lead to
significant changes. When pre-service
teachers perceive that they have
adequate self-efficacy beliefs, there was
also a reflected effect on their teaching
performance. As Bandura (1997) stated
in his social cognitive theory, "the self-
assurance with which people approach
and manage tasks determines whether
they make good or poor use of their
capabilities" (p.35). There is a possibility
that pre-service teachers can be
persistent and successful in their tasks
bearing in mind that they can do them.

Conclusion

Inthis study, the pre-service teachers
possess high levels of self-efficacy
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beliefs in terms of student engagement,
instructional strategies, and classroom
management. They are also reported to
have high teaching performance after
evaluation by their cooperatingteachers
and supervisors of practice teaching.
Likewise, there was a significant
relationship between the self-efficacy
beliefs of pre-service teachers and their
teaching performance. The higher the
self-efficacy of pre-service teachers,
the better their practice teaching
performance is. These findings would
help the university design programs
and activities for pre-service teachers
that will sustain or further increase
the self-efficacy beliefs of pre-service
teachers in the future. It is suggested
that other studies may be pursued as to
the other factors that can affect positive
changes to pre-service teachers’ self-
efficacy beliefs. Other areas of concern
like family support and peer mentoring
may be explored.
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